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What is the Early Career Framework?
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* A two-year statutory induction Department for Education
programme for ECTS, Ea rly The early career framework (ECF) sets out what early career teachers are

entitled to learn about and learn how to do when they start their careers. It
underpins a new entitlement for 2 years of professional development

Ca re e r Te a C h e rS, fO I I OWi n g QTS designed to help early career teachers develop their practice, knowledge and
. « working habits.
recognised training (e.g. PGCE, e 2yearinduction programme
P G D E’ Te a C h F i rst Ye a r' 1 ) . Teachers starting induction on or after 1 September 2021 are known as ‘early

career teachers’ (ECTs).

ECTs now serve an extended induction over 2 school years. During their
 Replaced the one-year NQT incction period, they areentiied t
N I Q I 'f' d T h e a2-yeartraining programme based on the early career framework
ewly Quallitie eacner

+ support from a dedicated mentor

e time off timetable forinduction activities, including training and mentor

induction from September 2021.

* regular progress reviews and 2 formal assessments against the teachers’
standards

The end of an ECT's induction period is still marked by a decision as to
whether the teacher’s performance meets the teachers’ standards.



Long-term partner
for those facing the

challenges




How Pupils Learn (Standard 2 - Promote good progress)

Learn that...

Learn how to...

1.

Learning involves a lasting change in pupils’
capabilities or understanding.

Prior knowledge plays an important role in how
pupils learn; committing some key facts to their
long-term memory is likely to help pupils learn
more complex ideas.

An important factor in learning is memory,

which can be thought of as comprising two
elements: working memory and long-term

memory.

Working memory is where information that is
being actively processed is held, but its
capacity is limited and can be overloaded.

Long-term memory can be considered as a
store of knowledge that changes as pupils

learn by integrating new ideas with existing
knowledge.

Where prior knowledge is weak, pupils are
more likely to develop misconceptions,
particularly if new ideas are introduced too
quickly.

Avoid overloading working memory, by:

Taking into account pupils’ prior knowledge when planning how
much new information to introduce.

Breaking complex material info smaller steps (e.g. using partially
completed examples to focus pupils on the specific steps).

Reducing distractions that take attention away from what is being
taught (e.qg. keeping the complexity of a task to a minimum, so that
attention is focused on the content).

Build on pupils’ prior knowledge, by:

Identifying possible misconceptions and planning how to prevent
these forming.

Linking what pupils already know to what is being taught (e.qg.
explaining how new content builds on what is already known).

Sequencing lessons so that pupils secure foundational knowledge
before encountering more complex content.

Encouraging pupils to share emerging understanding and points of
confusion so that misconceptions can be addressed.

Increase likelihood of material being retained, by:

Balancing exposition, repetition, practice and retrieval of critical
knowledge and skills.




How Pupils Learn (Standard 2 — Promote good progress)
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Framework to Curriculum

Statement

Module 2

Year 1
Module

51 52 53 54 S5 51 52 53 54 S5 51 52 53 !

11  Teachers have the ability to affect and improve the wellbeing, motivation and behaviour of their pupils.

1.2 Teachers are kev role models. who can influence the attitudes. values and behaviours of their pupils.

1.3 Teacher expectations can affect pupil outcomes; setting goals that challenge and stretch pupils 15 essential.

14  Setting clear expectations can help communicate shared values that improve classroom and school culture.

15 A culture of mutual trust and respect supports effective relationships.

15 High-quality teaching has a long-term positive effect on pupils® life chances, particularly for children from disadvantaged backgrounds.

la  1laUsmng mtentional and consistent language that promotes challenge and aspiration.

b 1b Setting tasks that stretch pupils. but which are achievable. within a challenging curriculum.

le  1c Creating a posttive environment where making mistakes and learmng from them and the need for effort and perseverance are part of the daily routine.
1d  1d Seeking opportunities to engage parents and carers in the education of thewr children (e.g. proactively hughlighting successes).

le  le Creating a culture of respect and trust in the classroom that supports all pupils to succeed (e.z. by modelling the types of courteous behaviour expected of pupils).
1f  1f Teaching and rigorously mamntaining clear behavioural expectations (e.g. for contributions, volume level and concentration).

lz 1z Applyving rules, sanctions and rewards mn line with school policy, escalating behaviour mcidents as appropriate.

b 1h Acknowledzing and praising pupil effort and emphasizing progress being made.

21 1. Learning mvolves a lasting change in pupils’ capabilities or understanding.

22 2. Pnor knowledge plavs an important role m how pupils learn; committing some key facts to their long-term memory 1s likely to help pupils learn more complex ideas.
23 3. Animportant factor in learning is memory, which can be thought of as comprising two elements: working memory and long-term memory.

24 4 Working memorv 1s where information that 1s bemng actively processed 1s held, but its capacity 1s limited and can be overloaded.

25 5. Long-term memory can be considered as a store of knowledge that changes as pupils learn by integrating new ideas with existing knowledge.

25 6. Where prior knowledge is weak, pupils are more likely to develop misconceptions, particularly if new 1deas are introduced too quickly.

27 7. Regular purposeful practice of what has previously been taught can help consolidate material and help pupils remember what they have learned.

28 8 Requiring pupils to retrieve information from memory, and spacing practice so that pupils revisit ideas after a gap are also likely to strengthen recall.

28 9 Worked examples that take pupils through each step of a new process are also likely to support pupils to learn.

2a  2aTaking into account pupils’ prior knowledge when planning how much new information to introduce much new information to mtroduce.
2o 2b Breaking complex material into smaller steps (e.g. using partially completed examples to focus pupils on the specific steps).

2c 2c Reducing distractions that take attention awayv from what is being taught (e.z. keeping the complexity of a2 task to a minimum . so that attention 1s focused on the content).

2d  2d Identifying possible misconceptions and planning how to prevent these forming.

Ze  2e Linking what pupils already know to what 1z being taught (e.g. explamning how new content builds on what 15 already known).
2f Sequencing lessons so that pupils secure foundational knowledge before encountering more complex content.

2g Encouraging pupls to share emerging understanding and points of confusion so that misconceptions can be addressed.
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Delivery Models

Direct Delivery

Teach First employees
deliver content directly to
ECTs and Mentors in online
seminars.

Indirect delivery

Teach First employees train
facilitators in teaching
school hubs and academies
to deliver the content to all
ECTs and Mentors within
the hub online or in-person.



Incorporating Neuroscience
in Delivery

- Curriculum and session
slides design.

- Delivery of materials
- Applying to practice
- Domain specific




ECF at GHS

Just completing formal assessments
for our ECTs finishing Year 2.

We started following ECF with TF 3
years ago as offered this early roll-out
phase (was a pilot for certain UK
regions, expanded due to COVID) for
NQTs who completed induction in the
2020 to 2021 academic year.

Why Teach First as our ECF lead provider?

Long history, a partner school since
2010, mutual respect and support

Hosting School Centred Learning

We have successfully trained almost
50 TF, many are still with us in senior
positions

Teach First delivers our NPQs



ECT Induction programme at GHS

1 July start — school induction, policies and procedures, getting to know the
students, classes and resources ready for September

ECT and mentors training session to cover expectations

Educational neuroscience in first half term and revisited in the spring but no
explicit links to the ECF - plan to introduce this to mentors as well from
September

Half termly meetings as a cohort during the school year

Weekly ECT and mentor meetings cover the ECF content, assignments and
quizzes; and how this impacts on classroom practice



The ECF

Module Module title Terms
Induction Autumn 1 (September)
Hovy can you create an effective learning o a—
_ environment?
2 How do pupils learn? Autumn 2
3 What makes classroom practice effective? Spring 1
' How can you use assessment and feedback Saiha D
to greatest effect? Pring

5 How can you support all pupils to succeed? Summer 1

6 How can you plan a coherent curriculum? Summer 2



The ECF, one day face to face introduction, online content, one hour per week, 2 on-line seminars per module?
Year 2 building on content from the first year with development cycles that re-visit Year 1 modules.

(ea) 5
sl TS S e Y2 ECT Development Cycle Week 1: Retrieve
you create an effective 1

3 . -
learning environment? ECT 2021 At the very start of the development cycle, you'll need to complete the retrieval quiz and revisit

ECT 2021 areas of the self-directed study that would benefit your development. The areas that relate most
to this development cycle are:

Summary Summary
« Module 4 — Session 2: Planning for effective assessment
Grades Grades
« Module 4 - Session 3: Monitoring misconceptions
Objectives R
Objectwes « Module 6 - Session 4: Helping pupils master important concepts, knowledge and skills -
Content part 1
Content
Assignments ‘ )
Discussions
Quizzes
Assignments
Surveys
uizzes
Course Access Q
Login History Checklist
System Access History Surveys
Course Access

Login History

System Access History



Learnus at GHS - Jeremy

Training:

Students
Staff (whole school)
Parents

PGCE (in school and also
delivered at UCL IOE)

A popular part of our in-house
NQT Induction programme and
now with ECT Induction

External Training

Conferences
School visits

Primary, Secondary, Post-16 and
universities



l.earnus”

Attention, Active engagement, Error Feedback and Consolidation

4 LESSONS IN LEARNING
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[L.earnus

Good teaching requires permanent attention to student’s attention

Good teaching requires paying attention to the limits of attention

It takes 15 to 20 years for Executive control (concentration to fully mature)



l.earnus”

Should we know a little more about what is under the bonnet

STUFF ABOUT THE TEENAGE BRAIN







l.earnus™

THE 3 LEGS OF THE STOOL FOR SCHOOL

1.Brain Maturation,

Synaptic pruning and Plasticity
2.Circadian Rhythms
3.Neurotransmitters and rewards



Learnus™

2 Thinking systems by Daniel Kahneman

The halo effect Innate causality

Cognitive load Priming and anchoring

Confirmation Loss aversion
bias

Regression to the mean



	Slide 1: Future Ed 2023
	Slide 2: What is the Early Career Framework?
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7: Framework to Curriculum
	Slide 8: Delivery Models
	Slide 10: Incorporating Neuroscience in Delivery
	Slide 11: ECF at GHS
	Slide 12: ECT Induction programme at GHS
	Slide 13: The ECF
	Slide 14: The ECF, one day face to face introduction, online content, one hour per week, 2 on-line seminars per module?  Year 2 building on content from the first year with development cycles that re-visit Year 1 modules.
	Slide 15: Learnus at GHS   -  Jeremy
	Slide 16: 4 Lessons in Learning
	Slide 17
	Slide 18
	Slide 19: Stuff about the Teenage Brain
	Slide 20
	Slide 21: The 3 legs of the stool for school 
	Slide 22

